	Creating Equitable Classrooms

	End #1:  Everyone recognizes everyone else as important participators in the academic and social life of the class.

End #2:  Everyone’s achievement increases 

The Means:  Talking and working together over important content.



	Elements
	Creating Instructional Inequity
	Maintaining Inequity
	Creating Instructional Equity

	1

Status


	• competitive norms in place

• reading and writing tasks predom.

• “able” and “less able” are givens

• multiple abilities ignored or patronized
	• “free for all” collaboration

• some multiple abilities in use

• social structure seen as a given
	• status treatments in use

• multiple abilities in use

• social structure monitored and worked with

• all kids have capabilities

	2

Classroom management and organization


	• llittle guidance given

• teacher as authority

• competitive norms

• fixed ability groups

• mostly whole group

• kids seen as limited
	• cooperation used

• more able run the show

• working together spoken more than practiced

• management strategies taught

• some kids seen as capable
	• teacher authority delegated

• collaborative norms in play

• groupwork guided by roles

• variety of instru. strategies

• preparation for collaboration

• flexible groups

	3

Curricular tasks


	• tasks rely on reading and writing

• independent pursuits

• predominant one size fits all

• single success norms

• expectations based on  child
	• expectations based on task

• wc multiple ability use

•permit accommodations

• more than just text based
	• multiple ability tasks in use

• tasks are conceptual

• tasks and capabilities connect

• multiple solutions present

• multiple paths for solution

	4

Assessment


	• mostly through “observation”

• little assessment present

• unaligned to task or instruction

• impersonal, normative, single dimension
	• some individual assessment 

• academic planning occurs with individual kids

• normative focus rather than developmental
	• kids are clear on what’s imp’t

• assessment and feedback occurs and recorded

• formative and summative

• both social and academic

	5

Language


	• little scaffolding in place for academic procedures

• ell remain unsupported

• lack of language models

• segregation by language group
	• collaborative norms in place

• language models present

• some scaffolding occurs in terms of group process
	• children assist each other

• academic language modeled

• language appropriate materials in use

• resources provided

	6

Integration of 1-5.


	• pieces predominate
	• one-three connections
	• four-five connections


